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Abstract

In order to help teachers teach sustainabili-
ty more effectively, we need more knowled-
ge about both their understanding of sui-
table pedagogical methods and their own
positioning in regard to sustainable deve-
lopment. This qualitative research focuses
on how teachers see themselves as edu-
cators of sustainability and how they expe-
rience creative methods such as digital sto-
rytelling in supporting their learning. Inter-
views were carried out with nine university
teachers during a staff training course on
sustainable development and how it is best
taught and learnt. Findings indicate that
teachers’ positioning in regard to the teach-

ing of sustainable development varied ac-
cording to their discipline and their unders-
tanding of its four dimensions, namely eco-
logical, social, economic and cultural. Digi-
tal storytelling thus proved to be a promi-
sing method for supporting holistic learning
and teachers’ self-positioning in regard to
education concerning this complex domain.
However, some restrictions exist in relation
to resource-taking and teachers’ need for
additional support.

Keywords: sustainable development, di-
gital storytelling, education for sustainable
education, positioning, identity, university
teaching, pedagogical skills

Introduction

t is urgently necessary to understand
how sustainable development should
be taught within higher education,
since it is on the agenda of all univer-
sities; however, many teachers lack the
skills to undertake this task. As one ma-
jor challenge is the complexity of sus-
tainable development, multidiscipli-
nary approaches are required (Cantell et
al., 2019). For teachers, this means posi-
tioning their identity within the field of
sustainability teaching, tied to social dis-
course with other disciplines.

This qualitative research focuses on how
teachers position themselves as educators
of sustainable development and how they
experience digital storytelling as a method
of learning sustainability. The data con-
sists of interviews and digital stories pro-
duced by teachers during a three-credit-
point staft training course named Video
Stories of Sustainable Development.

Models for teaching sustainable
development

Higher education teachers play a central
role in teaching sustainable development.
The situation is problematic if teachers
feel that sustainability is not part of their
own discipline, that they lack the knowl-
edge, skills and experience to teach it, or
that they have to learn how to do so by
themselves (Jones et al., 2010; Stephanos
etal., 2020, p. 275). Sustainable develop-
ment is most commonly related to and
understood through the natural sciences,
particularly biology and geography (Can-
tell et al., 2019). However, to promote cli-
mate-responsive action, it is necessary to
understand social sciences, health sciences
and politics, together with ethical and hu-
manistic perspectives, so that students are
better-informed, environmentally-sound
future decision makers (Andrew, 2014;
Cantell et al., 2019; Hens & Stoyanov,
2014; Laine, 2016). Since the Brundtland
Commission report in 1987, the concept
of sustainable development has devel-
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oped to encompass ecological, economic,
social and cultural dimensions (Soini &
Birkeland, 2014). The social and cultural
dimensions, in particular, require the pro-
motion of values and worldview as the ba-
sis of sustainability (Chiu, 2004; Laine,
2016).

Students graduating from universities
that prioritise holistic education about en-
vironmental issues are better prepared to
meet the sustainability challenges of the
future as well as in the job market (An-
drew, 2014). For education in sustainabil-
ity to be effective, teachers must be aware
of all four dimensions and have sustaina-
bility-compatible values and worldviews,
as well as suitable methods to teach sus-
tainable development holistically.

Several models for education for sustain-
able development exist. Palmer’s classical
tree model (Palmer, 1998) includes com-
ponents of education about, in and for the
environment, while the bicycle model de-
veloped by Cantell and colleagues (2019)
encompasses knowledge, thinking skills,
values and worldview, identity, motivation
and participation, and future orientation,
together with operational barriers, hope
and emotions.

All education for sustainable develop-
ment models stresses the active role of
learners and a future-oriented perspec-
tive. Teaching methodologies such as pro-
ject-oriented learning and cross-discipli-
nary workshops have proven excellent for
developing competencies in sustainability
(Cebridn et al., 2020). The key competen-
cies to promote sustainable development
are critical thinking, coping with uncer-
tainty, adaptability, creativity, dialogue,
respect, self-confidence, emotional intelli-
gence, responsibility and systemic think-
ing (Cebridn et al., 2020).
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A suitable pedagogy for sustainable de-
velopment can be grounded in the mod-
els outlined above. However, the holis-
tic character of sustainable development
challenges teachers’ professional identity.
To understand how teachers learn sustain-
able development, we need narrative re-
search.

Positioning

Positioning is a widely used concept in
examining the negotiation of identities
(Bamperg & Georgakopoulou, 2008). It
refers to the constitutive and paramount
storylines in the organizational struc-
ture of discourses used by people to make
sense of their experience and future agen-
cy (Depperman, 2015). People are also
positioned by others’ acts (‘other-posi-
tioning’), through questioning, resisting
or affiliating. Positioning happens during
an interaction as a discursive process, and
it defines the rights and duties of actors
(Harré & Van Langenhove, 1991; Har-
ré et al., 2009). “In interactive situations,
positions and theories collide and inter-
act like waves, creating diffractive patterns
and new insights about phenomena, and
there is a relationality of concept and ob-
ject” (Barad, 2014; de Freitas, 2017, p.
742). In sustainability education, posi-
tioning in socio-categorical relationships,
such as discipline/teacher/student, is a
constant discourse between generations,
sciences and society.

Understanding positioning processes,
including the actors’ own thinking and
interaction with others, requires exper-
iments and methods that enable an at-
mosphere of ‘being in touch’ (de Freitas,
2017). The cultural dimension of sustain-
able development, in particular, requires
a mindset which is dynamically open to
new ideas and agencies, which is chal-



Life unfolds as a narrative,
with multiple interlinking

storylines.

lenging for teacher identity. For exam-
ple, it is affected whether teachers con-
duct research on sustainable development
or need to tackle holistic and cultural as-
pects of sustainability in their own work.
“In narrative research, the current interac-
tional approach stresses that participants
actively project and self-negotiate their
positions” (Bamberg & Georgakopoulou,
2008; Depperman, 2015, p. 370).

Narrative learning and
digital stories

Life unfolds as a narrative, with multi-
ple interlinking storylines (Harré et al.,
2009). Narratives also serve to enhance
future agency by offering renewed iden-
tity, values and agency (Hakanurmi et al.,
2021). One of the most modern forms of
narratives is digital stories: autobiograph-
ical mini-documentaries lasting between
one and three minutes during which the
storyteller combines his or her personal
experiences and worldview with scientific
theories, sociocultural values and practices
(Hakanurmi, 2017).

Digital storytelling is regarded as both
a method and a movement to give peo-
ple a voice through devices such as tab-
lets, computers and mobile phones
(Kaare, 2012). When storytellers explain
their identities to each other, they exercise
transformative power, and the simple for-
mat of digital storytelling leads storytellers
to construct personal narratives with the
shared and collective values of a commu-
nity (Kaare, 2012; Lambert, 2002). The

narrating selves touch each other’s iden-
tities and promote a collective identity
(Kaare, 2012).

Pedagogically, the power of digital sto-
rytelling is connected to its ability to sup-
port transformative learning and its im-
pacts on professional growth and develop-
ment (Anderson, 2017; Mezirow, 1991).
Storytellers become something else and
make meaning of their experiences. The
process consists of a disorienting dilem-
ma, self-examination, recognition, plan-
ning a course of action and reintegrating
the new perspective into one’s life (Mer-
riam & Bierema, 2014; Mezirow, 1991).
Digital storytelling encourages to com-
bine the professional and personal, which
Clandinin and Connelly (1987) refer to as
‘personal practice knowledge’.

To conclude, narratives are mediums
to express and negotiate individual and
collective identities. Positioning theory, a
central theory concerning narrative iden-
tity, highlights the interaction between
the storytelling self and the story world
as a discursive process (De Fina, 2015).
According to Bamberg (1997), the narra-
tor can position herself at three levels: a
story world, with protagonist and antag-
onist and evaluations of their actions and
responsibilities; in regard to the audience,
in order to say something about her pres-
ent self; and according to how she wants
to be seen more generally, by answering to
the question ‘who am I’

Jamissen and Moulton (2017) inves-
tigated digital storytelling as a tool to
strengthen collaboration in an interpro-
fessional faculty group. They found that
digital storytelling is a potential boundary
object for promoting reflection and medi-
ating interprofessional collaboration and
the meaningful integration of disciplines,
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as well as a potential means to mediate
improved understanding and communi-
cation, as there were signs of increased
trust and shared tacit knowledge among
the group (Jamissen & Moulton, 2017).
Similarly, Edwards (2011, 2017) and Ed-
wards et al. (2010) posits that relational
agency requires an understanding of oth-
er disciplines and their aims, practices and
values.

This study presumes that digital story-
telling supports education for sustainable
development by inspiring discussion and
reflection on one’s own values, experienc-
es and positioning in a multidisciplinary
context (Hakanurmi et al., 2021; Jamis-
sen & Moulton, 2017).

Research questions

Taking into consideration the literature
and the need to know more about how
teachers think and learn about education
for sustainable development, we defined
the following research questions:

Research question 1. How do teach-
ers from different disciplines position
themselves regarding education for sus-
tainable development?

Research question 2. How is digital
storytelling experienced as a learning
method for sustainable development?

Methods
Participants and Context

three-credit-point (81-hour) staff
training course, Video Stories of
ustainable Development, was

held at the University of Turku in spring
2021. Of the ten participants, one did
not consent to be interviewed. All par-
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ticipants were women, and all except one
were simultaneously studying the 60-cred-
it-point University Pedagogical Studies
programme. Three were university teach-
ers. The rest were researchers or had some
other position at the university, including
teaching duties. Participant ages varied be-
tween 30 and 59, while teaching experi-
ence ranged from 1.5 years to 20 years.

Participants’ background in sustainable
development varied based on their earli-
er or current work. Three participants
worked or had worked in industries which
are regulated by environmental legisla-
tion. Participants in a researcher position
(n=3) reflected sustainable development
when preparing funding applications for
the Finnish Academy or supervising their
students’ master’s theses.

Participation was voluntary, and the
principal motives for attendance were to
learn video production and develop ide-
as for education for sustainable develop-
ment. A majority (n=8) of the participants
assessed their own skills as video makers at
zero. Participants represented different fac-
ulties and thus provided a multi-discipli-
nary forum for discussions of sustainable
development.

The first part of the course oriented par-
ticipants toward the goals and pedagogical
models of sustainable development. Dur-
ing the second part, participants collabo-
rated to produce their own digital story, fa-
cilitated by the teacher support unit. Using
the preliminary assignment and self-study
materials, the participants were asked to
tell a personal digital story about sustain-
able development as part of their work.
Each participant made a more strict cir-
cumscription independently. Digital sto-
ries documented teachers’ own positioning
in the promotion of a sustainable future.



COLLABORATION COLLABORATION WORKSHOP
IN MOODLE WITH ZOOM & WITH ZOOM
- SDGs in own IN MOODLE « Mini-lectures of
discipline + What is DST? different topics
» Evaluation of « Story-circle * Recordings in the
Bicycle Model « Introductions of studio

* Photographs of SD,

iMovie, VSDC &

life & work Adobe Premiere Pro
SELF-STUDY N SELF-STUDY N
» Sustainable « Scrip of own story
Development Goals + Choice of the

* Problem-solving

» Feedback & ideas

SELF-STUDY

« Editing of own video
* Problem-solving

N

COLLABORATION
WITH ZOOM
 Premiere
* Feedback
« Presenting videos
online

SELF-STUDY
« Finalizing the
video editing

(SDG) editing software + Finalizing the + Problem-solving
« Education of « Visual materials of voice-over & « Sharing videos in
sustainable the story visuals Echo-groups
development (ESD)
+ Creative
assigment
>
6 weeks 2 weeks 2 days 1,5 weeks

Figure 1. Video Stories of Sustainable Development: an online course combining self-
study, group discussions, mini-lectures and synchronous story-circle, workshop and
premiere on Zoom.

Data and analysis

Data was gathered during nine interviews
conducted before (approximately 50 min-
utes) and at the end of (40 minutes) the
course, as well as the digital stories pro-
duced by the participants. The first au-
thor of the article developed the course
design, taught part of the course and con-
ducted all interviews. The first interview
addressed sustainable development in a
university context; the second focused
on participants’ reflection on the learn-
ing process in general and experiences in
learning with digital storytelling. The re-
searchers watched the produced digital
stories together.

All interviews were transcribed verba-
tim and read by all writers. The interviews
were analysed according to positioning
theory (Bamberg, 1997), using the meth-

ods of qualitative content analysis and fea-

tures of narrative analysis, and the analy-
sis result was agreed by all writers. Bam-
berg’s (1997) positioning theory provided
a sound theoretical background to analyse
interviews and digital stories both sepa-
rately and together as a continuation of
storylines that describe teachers’ identities
and positioning in the area of interest in
three parts: 1) How they positioned them-
selves as teachers of sustainable develop-
ment before the course; 2) How they po-
sitioned themselves in regard to the audi-
ence in their digital stories; and 3) How
they positioned themselves as teachers of
sustainable development after the course.
Themes formed according to Bamberg’s
(1997) theory were tested by all writers;
discrepancies were discussed in the meet-
ings of the research group.
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Results

ducation for sustainable develop-

ment most obviously posed a chal-

lenge for teacher identity, and it
appeared the participants felt the need
to position themselves within this field.
Depending on their discipline, work, life
stories and current knowledge of sustain-
able development, teachers adopted either
natural professional positions or more dis-
tant generalist positions. All participants
found that the process of digital storytell-
ing promoted interactional positioning.
The combination of new knowledge, re-
flection on own identity and listening to
others’ stories widened participants’ un-
derstanding of sustainable development
and teaching methods and simultaneous-
ly offered a forum for them to position
themselves as teachers. Participants from
various disciplines recognized ways of pro-
moting sustainability in their own field,
even when their own discipline did not of-
fer a direct related research context.

Positioning according to
different disciplines

A natural positioning happened when a
teacher’s own research area had a clear
connection to sustainable development.
The possibilities of promoting sustain-
able development directly in one’s own
research and teaching provided a strong
identity for education in sustainable de-
velopment. The teacher identity around
sustainability issues began to blur when
their own research interests lay elsewhere,
in which case they used research and
methods developed by others, such as the
eco-critique in literature studies. In dis-
ciplines where the research area has few
connections to different dimensions of
sustainable development, other sustain-
able development practices were found.
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In medicine, for example, open science
and open research data increase sustaina-
bility and are already practised, at least in
research projects funded by the Academy
of Finland. Other positionings meant, for
example, gender equality in fields domi-
nated by men or a systematic way to eval-
uate subcontractors’ sustainable develop-
ment profiles. “7 now borrow my boss’ slo-
gan: sthe said that once-used research data
can be reused. This also applies to archive
materials. Yes. I think this is the biggest nar-
rative.” (16a)

The researchers in the economic field
provided ideas for and examples of teach-
ing the economic dimension of sustain-
ability, as expected. The accreditation of
the School of Economics had renewed its
aims; for each teacher, however, methods
of teaching sustainable development goals
(SDGs) remain unclear, even though ex-
amples exist of how to integrate sustain-
ability into education. The innovation
plans produced in groups, as well as the
lifecycle analysis of products and services
and overall impacts and outcomes of busi-
ness in different countries, were successful
pilots but lacked the background theory
of education for sustainable development.

“...in education for sustainable devel-
opment, even though I had done it my-
self already, in my courses, I really liked
those [pedagogical] models like the bicy-
cle model. Then I started to think, what
is most important? So, just like the role of
values and future orientation, I thought,
I must think about my teaching from
that perspective — how I could somehow
add to the discussion of values there.”
(I7b)

The uncomfortable emotions expressed
during the first interview changed during
the course into different teacher identi-



ties which were suitable for teaching sus-
tainable development in their own field.
Some teachers were already more sus-
tainability-aware than others when the
course began, but interactional methods
such as digital storytelling offered a vari-
ety of goals and ways to teach sustaina-
ble development. Teaching sustainable de-
velopment requires teachers to be open to
knowledge and collaboration with other
disciplines. When problems are wicked,
solutions to them do not lie in a single
discipline.

The interactional positioning in the
middle of pluralistic storylines trans-
formed teacher identities and enhanced
teacher agency as researchers or generalists
in education for sustainable development.
The latter implies the promotion of gen-
eral skills in academic education, such as
critical thinking, analysing conflicts of in-
terests and supporting all students equally.

Positioning between the four
dimensions of sustainable
development

The ecological dimension seemed to be a
self-evident part of climate-responsive ac-
tion and dominated the participants’ con-
cept of sustainable development. When
participants familiarised themselves with
all the SDGs of the United Nations, their
understanding widened to cover all four
dimensions (ecological, economic, social
and cultural). “Ar least I have learnt a huge
number of new things about sustainable de-
velopment in general and what a diverse
concept it is.... I hadn'’t thought before about
how comprehensive it is.” (12b)

The ecological dimension was also a
starting point in participants own story-
telling, although their stories also covered
other dimensions. Participants involved

in social science research activities (n=3)
found it easier to understand the exten-
sion into the social dimension, which ap-
peared to require reflection for those com-
ing from other disciplines (n=6).

“This opened up for me a much larg-

er view on sustainable development, just
by providing these kind of equality dis-
courses and so on, which is extremely im-
portant, but I only now recognize them
as somehow belonging under this um-
brella. This was interesting and useful, of
course.” (18b)

The Anthropocene worldview in gener-
al challenges also the ecological dimension
that is changing (Fedosejeva et al., 2018).
Only four participants mentioned the cul-
tural dimension at interview, while five
still lacked knowledge in this area when
the training ended. The cultural dimen-
sion requires serious reflection on how
we understand life circumstances now as
constant economic growth and life as con-
sumers. If the teacher or students deny the
values and normative character of the ac-
tions needed for climate change and other
SDGs, the situation becomes more chal-
lenging during studies and, later, at work.

For participants from other disciplines,
except business education, the sustainable
economy remained unclear, with some ex-
ceptions. Collaboration with researchers
in the field of social sciences, political re-
search and economics, for example, might
open up new perspectives.

“Of course, for example, with business
school, where I expect these things are un-
der reformulation, it would be interesting
to offer this perspective of business histo-
ry in the sense that this is not actually a
[resh issue and that these critical voices
are also worth recognizing when we try to
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support the agency of people and the pos-
sibilities to choose differently.” (14a)

Positioning through personal life
history in digital stories

Storytellers positioned themselves on
the stage and wanted others to see them
in line with their disciplinary positions.
While sustainable development was con-
nected to their own research and inter-
ests at work, storytellers also included el-
ements from their personal life history,
such as anecdotes from their childhood
and references to their grandparents and
own children. Storytellers with weaker
connections to sustainable development
in their own disciplines placed person-
al life histories at the centre of their nar-
ratives, where they represented a variety
of sustainable development dimensions.
Storytellers typically referred to their re-
lations with nature and consumption and
reflected on different generations, peri-
ods of history and societies. Reflection on
both personal and professional aspects of
sustainable development enabled it to be
viewed holistically, with attention paid to
values, worldview, identity and future ori-
entation, as well as operational barriers,
hope and emotions, as expected by the bi-
cycle model.

Digital storytelling
and learning

Digital storytelling proved a suitable
method to learn the content of sustaina-
ble development and how to teach it. In
interactional discourses, personal, disci-
pline-specific and holistic narratives over-
lap in multidisciplinary contexts. How-
ever, many challenges remained to con-
structing personal digital stories. The as-
signment — tell a subjective story — faced
resistance from research-oriented partic-
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ipants (n=2), who wanted to include a
strong professional perspective in order to
use the story as learning material for their
own students.

“l was shy about making a subjective
story, if I planned to use it in my own
teaching, as it was suggested that we
might use these in teaching... I thought
that my own personal input would take
away something very important, and it
was important for me to find the profes-
sional perspective.” (18b)

This is a revealing quote, because it de-
scribes how the role of videos is often un-
derstood in education: to enable the teach-
er to share knowledge. When telling their
own stories, the teachers started to consid-
er videos” other functions and noticed that
their students might do digital stories too.
Teachers thought they lacked the media
skills to supervise their students; hence,
they need support when starting to use in-
novative teaching and learning methods
such as digital storytelling.

The introduction of the course provid-
ed common ground for discussion and an
atmosphere of safety and trust so personal
stories could be told. Teachers experienced
the chaos was easier to stand when other
participants had the same difficulties with
their storylines.

About the story-circle — that worked
nicely. It was encouraging, with a good
atmosphere. Nobody was sitting there
like, I'm only here because I have to be,
because nobody had to. But the case was
that it was a very good team spirit that is
not necessarily self-evident that it is, and
in the premiere, everybody got beautiful
Jfeedback and respect, meaning the stories
were seen as valuable.” (14b)



The participants’ notions of trust, re-
spect and learning from others’ digital
stories may be seen as signs of bounda-
ry objects in finding productive ways to
build a working combination of diversi-
ty and unity instead of creating consensus
(Akkerman & Bakker, 2011; Jamissen &
Moulton, 2017; Leigh Star, 2010).

The digital storytelling workshop was
a turning point for participants’ teach-
er identity, in education for sustainable
development. The participants report-
ed a better understanding of other disci-
plines after the course, supporting earli-
er research indicating that digital story-
telling has potential as a boundary ob-
ject to mediate interprofessional collabo-
ration and integrate disciplines (Jamissen
& Moulton, 2017). Collaboration during
digital storytelling clearly offered teachers
a forum for identity work, and storytell-
ing supported relational agency regarding
understanding different disciplines and,
in general, gaining insight into the pur-
poses and practices of others (Edwards et
al., 2010).

All participants shared that they had
learnt a great deal from the stories and
their colleagues’ mindsets.

“l was surprised how much I could

get out of them when I was watching
them... I had a general overview of sus-
tainable development, but I learnt new
things through the materials but also
from the [video] presentations of other
participants that I hadn’t thought of be-
fore...” (I5b)

“They opened my eyes, those videos made
by others.” (16b)

“Even though the videos were different, so
I clearly watched them closely and paid
attention to many things.” (I7b)

“It was very inspiring to see how oth-
ers had solved similar kinds of things to
what [ was reflecting on.” (18b)

The production and use of videos in-
spired the teachers and made them think
about their own teaching. One teacher
suggested organising workshops for stu-
dents from different disciplines interest-
ed in producing a video instead of anoth-
er output, such as an academic essay, and
letting them learn in an interdisciplinary
context. This idea supports the argument
that a digital storytelling workshop and
listening to others’ stories promote holis-
tic understanding of sustainable develop-
ment and enable connections to be built
between disciplines. This valuable notion
addresses how we can prepare students
for interdisciplinary collaboration. It is of
the utmost importance to train students
to have relational agency and act as ‘in-
teractants’ rather than as singular actors

(Burkitt, 2016; Edwards, 2017).

Discussion

’ I Yhe findings of this study have im-
portant implications for future
practice. To provide knowledge

and information about sustainable de-

velopment is obviously not enough for
either teachers or students. The aims for
education for sustainable development

described in the bicycle model call for a

method that allows a holistic reflection of

values, worldview and identity (Cantell et
al., 2019). Combining knowledge and re-
flection of teachers’ own values and posi-
tionings produced multiple storylines by
means of digital storytelling that enabled a
discursive practice and interactional con-
tingencies. Even loose and distant connec-
tions between the participants’ own work
and sustainable development transformed
into positionings which they can trans-
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late into their work toward sustainable fu-
tures. Similar processes are important in
academic studies where, in parallel with
specific learning outcomes, the aim is to
educate professionals to fully realize their
role in building a better world according

to all the SDGs.

This study revealed that the teachers had
quite limited views of sustainable devel-
opment before the course; however, after
learning about the four dimensions of sus-
tainable development both personally and
collaboratively in narratives, they could
conceptualize sustainable development
more broadly in relation to their own dis-
cipline and their work as teachers (Bam-
berg, 1997; Clandinin & Connelly, 1987;
De Fina, 2015; Depperman, 2015). Their
personal relationship to sustainable de-
velopment and listening to others™ digital
stories taught them various ways to think
about sustainable development.

Apparently, teachers regarded digital
storytelling as a decent practice in high-
er education learning, with some restric-
tions. It proved to be successful for teach-
ing a complex domain such as sustainable
development in a multidisciplinary con-
text (Jamissen & Moulton, 2017; Kaare,
2012; Lambert, 2002). A course in dig-
ital storytelling was a concrete way to
teach teachers a new method. When im-
plementing digital storytelling in their
own teaching, the teachers need addition-
al support in pedagogical, narrative and
technical matters. Digital storytelling is
a resource-taking activity, which may re-
strict its use in academic teaching. How-
ever, creative and innovative teaching
methods are welcome when learning out-
comes deal with values, identity or agen-
cy, as in the tree model or bicycle model
(Cantell et al., 2019; Palmer, 1998). Sim-
ply reflecting on experiences might not be
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enough; a wider knowledge-base is neces-
sary at all phases of storytelling, together
with collaborative reflection of experienc-
es and meaning-making. Transformative
learning means deep, personal, collabora-
tive and holistic reflection, including all
dimensions of sustainable development
(Anderson, 2017; Mezirow, 1991).

The digital storytelling process during
the course was a matter of gaining suffi-
cient insight into the purposes and prac-
tices of other disciplines to enable collab-
oration also in the future (Edwards et al.,
2010; Edwards, 2011; Edwards, 2017).
However, the participants appeared to
have no plans to continue collaboration
afterwards or build relational agency in
practice. The lack of willingness to collab-
orate and thus practise relational agency
needs further research.

A common challenge for university
teachers is to consider a sustainable devel-
opment perspective in their own research
and teaching, as well in other university
practices. Positioning one’s own teach-
er identity offers a sound background for
teaching sustainable development. As a
whole, the university can best teach sus-
tainable development when teachers are
equipped with the identities, knowledge
and methods necessary to educate new
generations.
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