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Abstract

he recruitment of inter-
national students is one
way of recruiting foreign
highly skilled labour. In-
ternational graduates in-
crease the availability of
labour if they are able to
enter the host country’s
workforce upon graduation. If the aim is
to educate the students for the local
labour market, the employment of in-
ternational students should be support-
ed during education. This article de-
scribes the findings of a study on the
employment of international graduates
from universities of applied sciences in
Finland and graduates’ perspectives on
how higher education institutions can
support the employability of interna-
tional graduates. The research data were
gathered in 2008-2010 through semi-
structured interviews. According to the
graduates the most important areas for
development in education were reflec-
tion on professional development,
teaching of local language and culture,
orientation to learning methods used,
mix of international and local students,
connections to work life, job-seeking
skills and cultural competence.
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Introduction
his article describes the employ-
| ment experiences of graduates
with a foreign background after

their studies at Finnish Universities of
Applied Sciences (UAS), the factors in
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their education which enhanced their
employment possibilities and how, ac-
cording to them, education could be de-
veloped. The aim is to find out how em-
ployability could be enhanced during
education.

International students
in Finland

he amount of international stu-
I dents who complete degrees,
mainly in English, in Finnish
higher education institutions is increas-
ing. In 2009 there were altogether
14 097 students with foreign nationality
in Finland, 7113 in UASs (5.2 % of the
student population) and 6984 in uni-
versities (4.1 % of the student popula-
tion) (CIMO, 2011). The rise of the
knowledge economy and global compe-
tition for skills have provided a new dri-
ver for the internationalisation of edu-
cation systems in many countries, with
the recruitment of foreign students part
of a broader strategy to recruit highly
skilled immigrants. If the aim is to in-
crease the human capital of the receiv-
ing country, it is important to prepare
the students for the local labour market
(Tremblay, 2004; Wichter & Maiworm,
2007).

The prerequisite for international
students to study in a country which has
national languages that are rarely spo-
ken outside its borders, as in Finland, is
that studies are offered in foreign lan-
guages, often in English. Many non-Eng-
lish speaking countries worldwide offer
academic programmes in English to at-
tract international students (Altbach,
2004; Marginson & van der Wende,
2007; Wichter & Maiworm, 2007).
Higher education institutions in Fin-
land often list the recruitment of inter-



national degree students and the devel-
opment of complete English-taught de-
gree programmes as important strategic
goals. At the moment there are more
than 350 English-taught degree pro-
grammes available. UASs mainly offer
Bachelor’s programmes, but the num-
ber of Master’s programmes is also in-
creasing. Universities focus on Master’s
programmes. Most provision is in the
business and technological sectors, as it
is elsewhere in Europe.

The basic question in the develop-
ment of programmes in English is why
and for whom, Finnish or international
students, these programmes are devel-
oped. These considerations should
guide the planning and implementation
of the programmes. The integration of
the students into Finnish society is one
concern. If the aim is to educate for-
eigners for the Finnish labour market,
the employment of international stu-
dents should be supported. The role of
support services in addition to the actu-

al study programmes is important
(Garam & Ketolainen, 2009).

Competences needed for the
working in Finland

he world of work and its organi-

| sations have lately become knowl-
edge intensive innovation centres

in which collaborative work, networking
and transformative and creative learning
are key concepts. Professional expertise
is much more than having a strong do-
main-specific knowledge base (Tynjili et
al., 2006). In a European survey on Em-
ployers’ perceptions of graduate em-
ployability (European Commission,
2010) graduate recruiters highlighted
the importance of team work, sector-spe-
cific skills, communication skills, com-
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puter literacy, the ability to adapt in new
situations, first class ability in read-
ing/writing and analytical and problem-
solving skills. Foreign language skills
were regarded as more important when
the recruiter had international contacts.
A large majority of employers were satis-
fied with the skills of the graduates.

education  institutions

Higher
should not only provide academic
preparation and transmit knowledge to
the students, but effectively prepare
them for the labour market and the
world of work in general. In the studies
of Tynjild et al. (2006) and Stenstrém
(2006) university and UAS graduates
were asked to describe the skills they
needed in their jobs and to evaluate
their studies in relation to their current
job demands. University graduates rated
social skills as the most important qual-
ifications. The most important skills
needed for their work life were learnt at
work. It seems that both groups of grad-
uates found their formal education in-
adequate as regards to the demands of
work. According to the UAS graduates
the institutions were less able to provide
them with selfregulation and practical
skills, while theoretical skills were sup-
plied fairly well.

These challenges should be taken
into consideration in the higher educa-
tion curricula. Finnish UASs have ac-
tively developed their curricula accord-
ing to European guidelines. The Rec-
tors’ Conference of Finnish Universities
of Applied Sciences (ARENE) in 2010
gave recommendations on the use of the
National Qualifications Framework
(NQF) in Finnish UASs (ARENE,
2010). According to the recommenda-
tions the competences in the curricula
should be divided into subject specific



competences and generic competences.
The subject specific competences form
the basis of the student’s professional
development. The generic competences
are common to different degree pro-
grammes, but their specific features and
importance can differ in different pro-
fessions. They form the basis for subse-
quent conduct in the students’ work
lives, as well as co-operation and devel-
opment of expertise. The generic com-
petences are learning competence, ethi-
cal competence, working community
competence, innovation competence
and internationalisation competence.

Employment of people with
a non-Finnish background

mployment is important for an

immigrant to integrate into a so-

ciety. It is not only valuable as a
means of maintaining a certain stan-
dard of living, but is a sign of being so-
cially acceptable as well. Employability
and labour market integration are influ-
enced by several factors. An important
individual factor is human capital which
consists of e.g. an individual’s educa-
tion, knowledge, professional compe-
tence, language skills, cultural compe-
tence and work experience. Cultural
capital, the command of social and cul-
tural codes, is also important. Social
capital, access to networks and trust is

needed as well (Forsander, 2002).

An immigrants’ employability and
integration into the labour market are
in some ways similar to the native pop-
ulation’s, but more complex. The most
qualified are generally more easily em-
ployed, due to their higher level of edu-
cation, and greater ability to adjust and
gather and process information. Human
capital from abroad will certainly be in

41

demand in certain professions, and
some skills may be considered to be
transnational human capital. The in-
ternational transferability of human
capital is however limited. A distinction
can be made between country specific
and general human capital. Examples of
country specific human capital are lan-
guage skills, cultural skills and profes-
sional skills adapted to national require-
ments. Proficiency in the language of
the host country is an essential factor in
the successful integration to labour mar-
ket. General knowledge about how
labour markets operate and some occu-
pation-specific skills are not readily
transferable, for example due to techni-
cal or cultural differences. Also discrim-
ination against immigrants can reduce
their ability to transfer their skills. The
possession of a degree from the host
country is an additional advantage, not
only because of the recognition of diplo-
mas, but also because employers know
the degree, and the linguistic and social
proficiencies generally associated with
education in the host country (Chiswick
& Miller, 2007, 2009a, 2009b; Duvan-
der, 2001; Friedberg, 2000; Noki & Ko-
vanen, 2008; Tremblay, 2004) .

Structural factors like labour market
demand are also important. Many
OECD countries have been looking to
labour migration to help fill in the ex-
pected shortfalls in labour supply in the
coming decades, but the present eco-
nomic crisis has changed the picture.
Net migration has tended to decline
during past economic downturns be-
cause there are fewer job opportunities

(OECD 2009).

According to earlier studies these fac-
tors are connected to the integration of
immigrants into the Finnish labour



market as well. Country of origin often
explains an individual’s labour market
position. The labour market status of
refugees and immigrants from develop-
ing countries has been weakest, and is
strongest amongst immigrants from
Western countries and Asia. Education-
al level and work experience are also im-
portant, although academically educat-
ed immigrants have had difficulties in
getting employed in their own fields and
at a level equivalent to their knowledge.
The country in which education has
been completed is meaningful as well. A
degree attained in Finland seems to
offer a better starting point for employ-
ment than a degree attained elsewhere.
Also language skills are very important
for a person’s labour market position.
Personality and individual characteris-
tics, such as being active, flexible, social,
open, positive and friendly have been
found important as social networks and
social competence are instrumental to
gaining access to the labour market. So-
cial networks have a dual role, on one
hand they act as a crucial resource op-
portunity, on the other hand they oper-
ate as constraining factors by chan-
nelling immigrants into the low-prestige
sectors of the labour market. Ethnic dis-
crimination and the prejudices and atti-
tudes of employers, as well as those of
employees and customers were regarded
as obstacles. The experiences of dis-
crimination were more common among
immigrants who were visibly non-
Finnish (Ahmad, 2005; Forsander,
2002; Forsander & Alitolppa-Niitamo,
2000; Haapakorpi, 2007; Heikkili &
Pikkarainen, 2006, 2008; Jasinskaja-
Lahti, Liebkind & Vesala, 2002; Joro-
nen, 2005; Juuti, 2005; Keski-Nisula,
2008; Kin, 2007; Kyhi, 2007; Liebkind
et al.,, 2004; Markkanen & Tammisto,
2005; Salmenhaara, 2008; Tikkanen et
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al., 2008; Vilivehmas & Ylitalo, 2008).

Graduates from Finnish HEIs
should have a better labour market po-
sition than immigrants generally have
because they have a degree from Finland
and greater experience of Finnish soci-
ety and working in Finland. According
to the statistics most of the internation-
al graduates from Finnish UASs have
stayed in Finland and are employed (Ma-
jakulma 2011).

Suggestions for
the improvement of education
from strategies and earlier
studies

he importance of internationali-
I sation is emphasised in the Strat-
egy for the Internationalisation
of HEIs in Finland 2009-2015 (Ministry
of Education, 2009). One of the aims is
to create a genuinely international high-
er education community. Thus, the
number of non-Finnish degree students
should rise. The competence and cul-
these students
should be utilised as a resource to en-
rich Finnish culture and Finland’s high-
er education system. It is the responsi-
bility of higher education institutions in
collaboration with other actors to inte-
grate non-Finnish students into both
the higher education community and
Finnish society.

tural know-how of

According to the heads of the Eng-
lish programmes these programmes
have been developed as a response to
the strategic objectives of the HEIs
themselves as well as national educa-
tional policy aims but also aim to serve
the needs of the labour market. Rather
than attracting an international work-
force, however, the first priority was to



meet the overall demand for skills and
competences. The two higher education
sectors had differing reasons, making
Finnish students more internationally
aware was clearly a more important ra-
tionale for UASs. Additionally, labour
market needs, such as making the work
environment of the region more inter-
national and recruiting workers to Fin-
land, were more often cited by the UASs
than by the universities (Aalto, 2003;
Garam, 2009; Lahtonen & Pyykko,
2005).

According to earlier studies (Ally,
2002; Ciulinaru, 2010; Heikkila &
Pikkarainen, 2008; Kettunen, 2005;
Kinnunen, 2003; Koivisto & Juusola,
2008; Kirki, 2005; Niemeld, 2008,
2009; Puustinen-Hopper, 2005; Taa-
jamo, 2005) the students were some-
what concerned about their future ca-
reers and internship possibilities. Find-
ing a job during their studies was im-
portant, not only because of the in-
come, but also because it integrated
them into Finnish society and Finnish
work culture. In some programmes in
universities and all programmes in the
UAS:s the internships and practical work
life experience gained through the pro-
jects is an integral part of the studies.
Some suggestions for improving the pos-
sibilities for employment were pro-
posed. It would be important to en-
courage Finnish and Swedish language
learning in the beginning and through-
out the studies. Also possibilities to
learn about the Finnish culture and so-
ciety, and how to behave in Finnish
work culture and ways of acting in Fin-
land should be developed. Internships
during education were seen as one way
to create networks for employment op-
portunities. Students should be encour-
aged to participate in career counselling
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and to support each other and to share
knowledge regarding employment. Ma-
terial on the Finnish labour market and
employment opportunities as well as on
applying for jobs should be produced.
Developing preconditions for interna-
tional graduates to act as mentors for in-
ternational students would further en-
hance support for finding employment.
And graduates should be encouraged to
maintain a relationship with higher ed-
ucation institutions after graduation.
Lastly, a change of attitudes in Finnish
work environments towards students
with a foreign background is seen as nec-
essary for improving their employment
prospects.

These earlier studies concentrated
on students, but in the study described
here graduates with much experience of
the needs of work life and employment
both in Finland and abroad describe
their experiences of the connection be-
tween education and employability. The
aim is to answer the following research
questions:

How did education support the
employment of international grad-
uates within the Finnish labour
market!

How could the education and de-
gree programmes be developed to
support employment in Finland?

Data and methods
graduates from different
2 1 fields of study and national
backgrounds
viewed for this study. A purposeful sam-
pling method was used in the selection
of the informants. The informants were
searched using the graduate database of
one UAS and through alumni organisa-

were inter-



tions. The informants had graduated
from different fields of study at four
UASs, most of them from the capital re-
gion. Of the informants 7 represented
social services, 6 business, 6 health care
and 2 engineering. They were from dif-
ferent continents, 9 were from Africa, 7
from Europe (2 of them from Russia), 3
from Asia and 2 from Central America.
They had graduated 1 to 12 years ago
(mean 4). At the time of the interview
15 informants were employed, 3 were
unemployed, 2 were at home with chil-
dren and 1 was a student. Even though
all informants were in Finland at the
time of the interview six of them had
lived in some other country than in Fin-
land at some point after graduation, ei-
ther working or studying in their home
country or in a third country.

The data was collected through semi-
structured, open-ended interviews in
2008-2010. Interviews were conducted
individually and face to face. Since the
aim was to find out experiences and
conceptions of the informants, no spec-
ified categories were given, the themes
were introduced and additional ques-
tions were used only when needed.
Those themes that were connected to
education were following:

- Which factors in your education
have influenced your employabili-
ty!

- How could education better sup-
port your employment possibilities?

The data was analysed using qualita-
tive content analysis. The comments
concerning education were first coded
under three themes: experiences of stud-
ies, how has education improved the
graduate’s employment possibilities and
how can the education system be im-
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proved. The same topics emerged under
these themes, and it seemed better to di-
vide these comments into topics that de-
scribed the contents and methods of ed-
ucation.

Results

n addition to experiences of educa-

tion the informants were also asked

about the factors that had affected
their employment. They emphasised
being able to communicate in Finnish
and an understanding and knowledge
of Finnish society. Personal characteris-
tics like motivation, self-confidence, ac-
tiveness, persistence, openness, flexibil-
ity, self-directiveness and independence
were also important. Professional com-
petence, the degree completed, compe-
tence gained during education and work
experience were also seen as important,
as were multicultural competence and
foreign language skills, job seeking skills
and networks which all enhanced an
employee’s employability. However, the
attitudes of some employers were seen
as a hindering factor. In the following
the results concerning education are de-
scribed so, that both the experiences of
education and the development sugges-
tions are described under each topic.

Curriculum contents

ore than half of the infor-

mants emphasised the impor-

tance of the contents of a cur-
riculum as a whole. The content, theo-
ries and practical skills learnt were im-
portant in professional development
and needed at work. Several informants
stated that they were generally very sat-
isfied with their education and curricu-
la. Some informants mentioned generic
competences, such as ethical thinking or



learning to learn, which were included
in the curricula, however a few men-
tioned that some generic competences
could have been emphasised even more.
Problem solving skills, knowing how to
search for information,
skills, understanding work processes
and presentation skills were examples of
such competences.

interaction

Attitudes
of some
employers
were seen ds
a hindering

factor.

The question about basic profession-
al skills and specialized skills arose as
well. Some informants thought that the
education can provide only basic profes-
sional skills, and that these skills are
then developed at work. Some however
pointed out that more in-depth studies
would have been needed. Examples of
special skills mentioned were doing
business plans, marketing and financial
understanding. The specialisation stud-
ies included in the curricula were found
meaningful and the informants were
generally satisfied with them, however
some mentioned that there were fewer
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options to choose from in the English
programmes than in the Finnish pro-
grammes. Some informants mentioned
that they had especially liked the re-
search work or thesis work included in
the studies and that for some of them, it
had also been important for their em-
ployment.

Job-seeking skills were a specific con-
tent missing from the curricula. Several
informants considered it important es-
pecially for international students.
Some informants had later noticed that
different techniques, for example in
writing an application or a CV, are used
in Finland than in their home country.
Interview techniques, such as being pre-
pared to answer certain questions, were
considered important as well. Some had
been taught such issues from an Anglo-
Saxon point of view, but did not know
the typical Finnish CV styles.

Reflection on professional
development

ome informants emphasised that
S it is very difficult to know what is

really needed for work when one is
still a student and that making the right
choices during studies is not easy. This is
certainly a concern of national students
as well, but was especially important for
the international students. The impor-
tance of reflection on professional de-
velopment during studies was empha-
sised and was clearly an area that should
be developed. Supporting the profes-
sional development and self-esteem of
international students was regarded as
important, since they see examples of
people with a foreign background who
have not succeeded to find employment

in Finland, even if they are educated.
Changing such negative perceptions



would therefore be important and stu-
dents should be offered more guidance
and counselling.

Methods of introducing the topic
should also be considered. Providing
positive examples to the students would
be beneficial, for example using alumni
in the guidance of students, having per-
sons with a foreign background on the
staff and connecting students to nation-
al or cultural associations where there
are successful role models. It was also
thought that older students should be
used as tutors for younger students, al-
though they might still be in a similar
situation to the younger students and
not necessarily able to guide them in an
appropriate way.

Integration into
Finnish society

innish language skills and knowl-
Fedge of Finnish culture are regard-

ed as extremely important for em-
ployment and several ideas to improve
international student’s skills in them
during the student’s time in the Finnish
education system were presented. Al-
most all graduates discussed Finnish
language studies. They emphasised that
it is very important to motivate the stu-
dents to learn the language already in
the beginning of their studies. The mo-
tivation to study Finnish depends on fu-
ture plans; if the plan is not to stay in
Finland, learning the language seems
like waste of time, but it should be re-
membered that plans change. Finnish
was not necessarily needed while study-
ing, but in the practical placements it
would have enhanced learning as not all
tutors in the placements spoke English.
A few graduates emphasised that
Finnish studies should be compulsory
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and not elective, since choosing Finnish
as an elective study means missing out
on something else. One suggestion
made was to expect the students to learn
Finnish before their professional studies
start.

The motivation
to study
Finnish

depends on

future plans.

A few informants had been guided
to study Finnish outside school, but that
was seen as demanding a lot to find out
about the possibilities of completing
studies outside school, which was al-
ready fulltime study. More Finnish
courses, especially advanced studies,
would have been needed. The type of
Finnish studies was also discussed.
Communication skills that relate to
everyday situations and learning the
spoken language were regarded as more
important, though some graduates em-
phasised writing skills as well. Some in-
formants found the requirements of the
Finnish studies too low compared to the
requirements of other language studies.
It was also pointed out that since the



Finnish skills of students differ very
much it is hard to offer something that
would suit everybody, which leads to the
conclusion that different types of cours-
es are needed.

Some graduates suggested that there
should also be more about Finnish cul-
ture and the work culture of Finland in
their education. Finnish culture was
found to be very different from other
cultures. In particular, it was thought
that practical issues on how to manage
in Finnish society and work life must be
emphasised. The student’s own respon-
sibility for learning the language and
culture was also acknowledged.

Learning methods

he usefulness of the different

learning methods, such as group

work, project work and self-direc-
tive learning, for professional develop-
ment was emphasised. The possibility to
plan the studies and proceed at an indi-
vidual pace was found to be good. A few
informants however would have wanted
to have more flexibility in their studies.
The engineering graduates mentioned
that several students dropped out dur-
ing the studies as the programmes were
so demanding.

Ideas for improving learning meth-
ods were also expressed. Many students
were used to different learning methods
and strategies than the ones used in
Finnish education - learning cultures
vary in different countries. It was point-
ed out that especially at the beginning of
the studies, getting used to the new ways
of learning and being self-directive had
been challenging. Nevertheless, some
graduates regarded the challenging ex-
periences they had initially encountered

during their studies as preparing them
for employment later on. Without a
doubt, though, it can be difficult for stu-
dents to understand the future benefit
of these experiences and thus an im-
proved orientation to Finnish learning
methods is needed.

Learning methods where students
from English and Finnish degree pro-
grammes studied together were consid-
ered important since getting to know
local students usually enhances integra-
tion into society. This had been possible
within elective studies, research work or
in specific multiprofessional and multi-
cultural projects. Also Tandem teaching
where international students and
Finnish students form pairs and learn
about each other’s languages and cul-
tures was used. Furthermore, increased
cooperation that enhances the integra-
tion of students with different national
backgrounds would have been needed,
because integration within the study
group did not always succeed in the Eng-
lish study programmes, though some-
times it worked well. Some graduates
emphasised that integrating very much
depended on the students themselves. A
mix of younger and older students was
also appreciated.

Connections to
Finnish work life

Imost all informants emphasised

the importance of making con-
ections with people and com-

panies from the world of Finnish work
life during their education. These con-
nections had been developed in several
ways, through internships, but also by
using companies for case studies and by
completing projects with them. This was
also an area where the informants saw
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many possibilities for improving their
employment prospects.

Work placements were found to be
valuable; during them it was possible to
develop the competences needed in
their work life and the students devel-
oped confidence in their own profes-
sional competence. The students had
the possibility to see different work-
places and figure out which field would
be most interesting for them. The im-
portance of tutoring during the place-
ment, especially the tutor’s ability to un-
derstand the international students’ spe-
cial needs, was emphasised. Reflection
on the learning experiences after the
placements was also found useful.

It was also possible to develop net-
works during the placement. The fact
that many students found employment
through the placement either already
during their studies or after graduation
should be emphasised to future stu-
dents. It would be important to moti-
vate them to perform well during their
placement as it enhances their future
employment possibilities. Some infor-
mants completed their Bachelor’s thesis
at the company or institution of the
placement. In contrast, some graduates
had completed some or all of the place-
ments abroad, which did broaden their
professional development, but did not
help to connect to the world of Finnish
work.

Completing assignments or projects
connected to work life was also regarded
as a useful way of developing contacts.
These contacts were also developed in
workshops where companies and stu-
dents jointly try to find solutions to real
problems. Organising more study visits
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was also one development idea. Anoth-
er positive way of introducing Finnish
work life to students occurs also by using
local companies as case studies during
their education. Using expertise gath-
ered from people employed within com-
panies, or having people from compa-
nies coming to school to talk about spe-
cific topics was also regarded as benefi-
cial. More possibilities for this kind of
cooperation would have been needed in
the opinion of the graduates.

Work

placements
were found
to be

valuable.

Career and recruitment services had
also been useful in getting connected to
Finnish work life. Portals through which
students can find placements or work
and announcements on employment
opportunities were mentioned as being
beneficial, as was organising more exhi-
bitions or recruitment fairs where com-
panies and students could meet.

Several graduates felt that it was dif-
ficult for international students to find



companies and institutions for place-
ments Or projects, so it was recom-
mended that the UASs and teachers
form more contacts with businesses.
Some felt that this was the most impor-
tant issue to develop in the education,
because those students who do not
speak Finnish have fewer places to
choose from. Nevertheless, the fact that
many teachers had work life experience
was valued, but the importance of even
better connections between teachers
and work life was emphasised. Conse-
quently, it was noted that the UASs
should be more active towards employ-
ers, inform them about the existence of
international students. Additionally,
better connections to policy makers was
emphasised by some informants. A
good practice that some informants had
experiences of was being involved in the
development of curricula as alumni. For
the graduates this showed that UASs are
willing to take the experiences of gradu-
ates into consideration in preparing cur-
rent students for work.

Internationalisation and cultural
competence in studies

he English programmes and the

multicultural student group offer

good possibilities for the devel-
opment of international and intercul-
tural skills. This is one of the reasons
why these programmes were founded as
they especially support Finnish students
studying in these programmes. This
seems to be important for international
students as well. The informants men-
tioned that the cultural competence
they had developed through the multi-
cultural group during the studies had
been useful and that this aspect of the
programmes could be utilised more ef-
fectively.
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Having intercultural competence as
a topic in the curriculum was found im-
portant. There seems to be a room for
improvement here, because the fact that
the programme is in English and that
the students come from different cul-
tures does not necessarily enhance in-
tercultural competence, if intercultural
competence is not a topic that is includ-
ed in the curriculum. Having special
courses on this topic and going deeper
than a general level into its contents was
seen desirable. The development of lan-
guage skills during the studies was also
considered important, in addition to
English and Swedish it was argued that
there should be more possibilities to
study other languages.

The importance of the teachers’ in-
tercultural competence was also empha-
sised. Some informants appreciated the
use of non-Finnish teachers and sug-
gested that there should be more of
them, as well as teachers with a foreign
background who have completed their
education in Finland and are aware of
the challenges the students meet. Ex-
change teachers from partner institu-
tions abroad were also seen as bringing
further international aspects to the stud-
ies.

The general enhancement of inter-
national cooperation was found impor-
tant as well. Benchmarking higher edu-
cation institutions that have more expe-
rience of international education was
suggested and it was noted that inter-
cultural competence can develop
through studies abroad and that these
experiences were appreciated.



Discussion

he employment status of most of

the international graduates in

this study was good and the edu-
cation they had completed had support-
ed their employment in the Finnish
labour market in many ways. The de-
grees they had completed had provided
them with a good labour market posi-
tion, and many of them had benefited
from the work life connections that
were created during their education.
They however recognised areas where
improvement was required. Some of the
issues they emphasised were issues that
all graduates, Finnish and internation-
al, would find important, however there
are issues that are especially important
when educating international students.
Some of these were connected to con-
tent that should be more strongly em-
phasised in the curriculum; Finnish lan-
guage and culture, cultural competence,
job-seeking skills and the importance of
reflection on professional development
throughout a student’s education. Some
issues were connected to learning meth-
ods and it was argued that HEIs should
provide more orientation to the learn-
ing methods used and facilitate possi-
bilities for interaction between interna-
tional and Finnish students. Having the
possibility to develop good connections
to the world of work already during
their education was very much empha-
sised.

The importance of learning the local
language, job-seeking skills and good
connections to work life aspects have
been highlighted in earlier studies. In
this study, graduates who already had a
lot of experience of the needs of em-
ployment in Finland and abroad em-
phasised the same issues. In addition
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they stressed the importance of reflec-
tion on professional development and
the development of intercultural com-
petence during education. Some issues
concerning learning methods, for exam-
ple familiarising oneself with them at
the beginning of their studies, and the
importance of multiprofessional studies
and studies that are combined with
Finnish degree programmes were em-
phasised by the graduates interviewed
for this study.

All in all the special needs of inter-
national students should be taken into
consideration in education. Offering
the same study programme that already
exists in the local language in English,
without considering the aim and the
content of the programme and the spe-
cial services that the international stu-
dents need, is not enough. When plan-
ning the English programmes the target
group of the programme and the aim of
the programme should be clear: Is the
programme meant for international or
local students, and for which labour
markets are the students being educat-
ed, local or global? If the aim is to edu-
cate international professionals for local
labour markets then the programmes
should be planned accordingly.

It is important to realise that what-
ever the aim of the programme is, grad-
uates will still make their choices inde-
pendently and some of them will work
abroad. This might benefit the country
of study as well for example through the
connections that the graduates have to
the country. The informants inter-
viewed for this study further emphasised
that it is important to have knowledge
of international work practices and that
a balance between local and global com-
petences should be found.
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