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Abstract

This article depicts four Nordic cases from
the field of Vocational Teacher Education.
The aim of the article is to compare state-
ments, challenges and values that form vo-
cational teacher programmes in the Nordic
countries. Moreover, the aim of this article is
to study common threads, contents, profes-
sional progress follow-up and learning ex-
amination practices in the Nordic vocation-
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al teacher programmes. In this article, we
describe one national example from each
country. The examples come from Malmo
University of Educational Sciences in Swe-
den, Metropolitan University College in Den-
mark, Olso Metropolitan University in Nor-
way and Haaga-Helia School of Vocational
Teacher Education in Finland. The article is
aresult of desk-analysis, interviews and col-
laborative writing. The findings indicate that
the four countries and examples have a lot



in common, but also differences e.g. related
to strategies, values and practices. While an
academic / scientific orientation have been
chosen in Sweden, Norway and Denmark,
competences form the basis for vocational
teacher education in Finland. In conclusions

Introduction

t Malmo teacher edu-
cation, an analysis of
the vocational teach-
er program was im-
plemented in 2017.
The questions at fore
were: what is the con-
tent of the program,
which is the common thread in the ed-
ucation, how is the professional progress
followed up, and how is learning exam-
ined. These questions are well in line with
the concept of constructive alignment.
Constructive alignment (Biggs 2014) is
an outcomes-based approach to teaching
in which the learning outcomes that stu-
dents are intended to achieve are defined
before teaching takes place. Teaching and
assessment methods are then designed to
best achieve those outcomes and to as-
sess the standard at which they have been
achieved.

In this article we embed the above ques-
tions into the overall analysis when we
compare the vocational teacher education
programmes in the Nordic countries. We
also look at the statements, challenges and
values that form Nordic Vocational Teach-
er Education.

Metropolitan  University  College
(Metropol) states in their homepages
(Teacher Education, 2018) that they are
not offering a one-size-fits-all teacher ed-
ucation, even though 50 % of the studies

we present an overview of the programmes
and discuss the position of VET more gener-
ally in these countries and how it challenges
vocational teacher education.
Key words: Nordic VET teacher education,
comparison, challenges, values

are compulsory for all but give their stu-
dents the choice to create a unique edu-
cation profile, via their academic choice
and individual combination of modules.
Furthermore, Metropol state that in order
to become a professional teacher, a great
amount of personal integrity, as well as de-
sire to actively participate in the develop-
ment of a democratic society is required.

At Haaga-Helia in Finland the edu-
cation is competence based, one year at
length in which multidisciplinary peer
groups, own professional environment,
and the personalization of studies play a
vital role. Learning, tutoring and assess-
ment are core themes of the programme.
Equally important themes are ethics, de-
mocracy and human rights, the teacher as
an influencer in the society, entrepreneur-
ship in teacher’s work and in students’
future career, and the changes digitaliza-
tion brings to teachers” work. (Vocational
Teacher Development Programme.)

In Norway, at OsloMet (former Hog-
skolan i Oslo og Akershus), research and
development is rooted in learning within
educational institutions and in the work
place. In their implementation work tech-
nology and learning, professional knowl-
edge, experience-based competence de-
velopment, and collaboration between
school and working life is stressed at their
vocational teacher education. At Malmé
vocational teacher education values, lead-
ership, conflict management, assessment,
curriculum theory and didactics are at
fore in the program.
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The methods for collecting data for the
article were: desk-analysis, descriptions
(Malmé university and Haaga-Helia), and
interviews with professionals at OsloMet
and Metropol (i.e. Henrik Hersom Jensen
from Metropol and Halvor Spetalen from
OsloMet). The interviews were conducted
in November 2017.

In particular, materials describing the
study programmes were analysed (Teacher
Education 2018. Vocational Teacher De-
velopment Programme, Handbook 2017-
2018; Yrkesldrarutbildning 2018).

Vocational teacher
education in Finland

cation is currently provided through

five Universities of Applied Sciences
(UAS). In contrast, comprehensive edu-
cation teachers are prepared in the various
universities Colleges of Education. The
Vocational Teacher programs entrance
requirements demand at least Bachelor
or Master level education completed in
their specialty (with some exceptions),
and at least 3-5 years of working experi-
ence (depending on the discipline/field to
be taught). Vocational Teacher Education
(Professional Teacher Education) provides
the pedagogical qualification for teaching
your specific subject in a vocational ed-
ucation and training (VET) institute or
UAS in Finland and it takes from one year
to one to one and a half year to complete.
To teach in a university of applied sciences
a Master degree is required.

In Finland, Vocational Teacher Edu-

Teacher educators and principal lectur-
ers in the schools of vocational teacher ed-
ucational programs, mostly hold a licen-
tiate or doctoral degree. Educators and
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teacher-students originate from different
vocational sectors and are mixed in the vo-
cational teacher education. One of the key
features is that the teacher-students learn
from one another.

Yrj6 Engestrom’s (1970) ideas of Finn-
ish pedagogy influenced the teacher edu-
cation curriculum in the 1980’. Teacher
education was then reformed to be more
student-centered, methods and education
became more connected to the workplace
and community citizenship (pp. 224-
259). The teacher educators and teacher
students use student-centered and peer-
group methods and apply versatile learn-
ing environments, in collaboration with
other teachers and the workplace (Com-
mittee Report, 2005). The learning pro-
cess is field-based, completely personal-
ized, following competences and work-
place needs (Isacsson, 2013).

The extent of teacher education is de-
fined as 60 ects (European Credit Trans-
fer and Accumulation System) on grad-
uate level. Also, the curriculum changed
from a subject-based to competence-based
curriculum (Laukia, 2013, p. 33). The
teacher education program is a profession-
al developmental program for the teach-
er students, but it is also a social process
in which teacher-students develop their
co-operative skills with other teachers,
specialists such as student counselors, spe-
cial needs teachers and the workplace.

In Finland in 2014, only 20% of those
that applied to vocational teacher educa-
tion programs were admitted, while on-
ly 78% of Secondary Vocational Teachers
were fully qualified in 2013 (Teachers and
Education Staff).



Table 1. The Haaga-Helia vocational teacher programme in 2017-2018

THE TEACHER AS AN ETHICAL DEVELOPER (15 ects)
Personal development plan (PDP) and peer group activities, 5 ects

Career counselling, 5 ects
Learning at work, 5 ects

THE TUTOR (35 ects)
Teaching and learning, 5 ects

Observing teaching and tutoring in different contexts, 5 ects

Teaching and tutoring in vocational institutions and in workplaces, 20 ects

Competence assessment, 5 ects

THE TEACHER AS AN ACTIVE CITIZEN (10 ects)

Education, society and culture, 5 ects

Vocational education in transformation ,5 ects

Vocational teacher education at
Haaga-Helia School of vocational
teacher education, Finland

he vocational teacher education

programme at Haaga-Helia is a

competence-based development
programme. Studies are tied to the practi-
cal work of vocational teachers, and to the
competences, required in the society and
the world of work. Vocational and profes-
sional education form the theoretical ba-
sis for the development programme. Key
themes include vocational learning, teach-
ing and tutoring, professional growth as
a lifelong process, and work-based social
development as a member of a workplace
community, an entrepreneur, a profes-
sional and a member of society. (Voca-
tional Teacher Development Programme.)

Personalized studies at
Haaga-Helia School of vocational
teacher education (HHSVTE)

he personal development plan
(PDP) that is drafted and nego-
tiated between the teacher stu-

dent and counsellor, form the basis of the
vocational teacher education studies at
HHSVTE. The PDP’s are individual, and
all look different, and they are constructed
and refined throughout the studies. The
plan accounts earlier acquired competenc-
es and pedagogical and professional devel-
opment needs, along with the workplace,
communities and network needs. The
PDP is an ongoing process that is updat-
ed and put into practices throughout the
course of the teacher studies. There are at
least three in-depth guidance sessions held
during the programme between the teach-
er-student and the teacher educator.

In the beginning of the studies, the
teacher-students form teams of 3-6 people
in which they study, complete, and share
joint assignments. As part of the teaching
practice, every teacher student follows and
observers the teaching of his or her peers
for about 25 hours. Peer group mentoring
within the teams is a central feature of the
teaching practice. Every teacher-student
practice teaching at least for about 20
hours within the programme depending
on experience and needs. If the teacher
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student has little experience in teaching,
focus on teaching and pedagogical meth-
ods is emphasized. If the teacher-student
is an experienced teacher, another person-
al/professional competence need is em-

phasized.

All student teachers share their skills
and learning during common contact
days, within peer groups and in online
interactions, including social media. The
studies are structured so that contact days
and peer group activities form a one-year
group process.

According to my interpretation and ex-
perience (Isacsson, 2013) there are three
aspects that make the HHSVTE curricu-
lum and implementations extraordinary.
Firstly, the individual teacher students’
own competences, working life contexts
and professional needs that they bring
along with them to the studies that form
a base and allow individual study imple-
mentations. Secondly, the multidiscipli-
nary character of the studies, with the
distinct purpose of sharing and creating
multidisciplinary competences. Thirdly,
the teacher students are treated as subjects
and collaborative actors, i.e. as active pro-
ducers of their own learning. Learning oc-
curs individually, in small groups, through
reading circles, in individual trainer stu-
dent discussions and in reflective social
environments. The outcome of the studies
is a professional portfolio and a vocational
teacher qualification, with a strong ethical
approach, in addition to an inquiry-based
development orientation.
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Vocational Teacher Education at
Metropolitan University College,
Denmark

n Denmark the diploma based voca-

tional teacher education programme

consists of one full year, or three years
of part time studies. The diploma gives
qualification to teach in vocational insti-
tutions within your field or specialty. It is,
however, very rare to do the programme
in one year. A VET teacher in Denmark
can be employed without pedagogical
competence but must apply to a teacher
training programme after maximum two
years of VET-teaching. The teacher stu-
dents must complete their studies at the
latest six years after employment.

The vocational teacher education in
Denmark is academic to its character. The
challenge is that some who enrol to the
program have a degree from higher edu-
cation and others only professional expe-
rience. There are 5/6 colleges similar to
Metropolitan University College (Metro-
politan) that offer vocational teacher edu-
cation in Denmark. Everyone who works
as a VET teacher is accepted to the diplo-
ma program provided their employer, the
VET school, is committed to it.

At Metropolitan University College the
educational program is offered through six
modules, out of which three are compul-
sory to all, and three are optional. A full
diploma consists of 60 ects.

The graduation project is compulsory
and worth 15 ects. It is a thesis in which
the student selects the theme herself. The
project typically relates to one’s own con-
text and VET program, in which the
teacher student reflects on her own con-
text and pedagogical approach through
scientific and pedagogical theory.



Table 2. Metropolitan University College vocational teacher programme

| Compulsory modules are:
1. Teaching and learning (10 ects)

2. Educational planning and didactics (10 ects)

3. Scientific theory (pedagogy) (5 ects)

Il The elective /free-of-choice modules (out of which the teacher student selects two) are:

1. Pedagogical development (10 ects)

reflection of student's own pedagogical and didactic development

2. Students’ participation in VET (10 ects)

students as learners (student centric methods, student perspective)

3. Digital Technology (10 ects)

testing and application of pedagogical technology or

4. Practice related teaching (10 ects).

Ill Graduation project

in which student reflects on her own teaching, pedagogy and

didactics through scientific theory (15 ects).

The outcome and goal of Metropoli-
tan VET teacher education is: social, ac-
tive teachers, with a counselling and eth-
ical approach, who continuously develop
their own skills. The professional progress
and learning is examined through self-as-
sessment and log. The diploma based ed-
ucation is not a one size fits all program,
but every teacher student creates her own
educational profile through an individual
combination of free-choice modules and
graduation projects.

Vocational teacher education
at Oslo Metropolitan University,
Norway

n Norway there are two options for
Ithose who wish to become a vocation-

al teacher. On the one hand, there is a
one year programme worth 60 ects cred-
it option (two institutions in Norway of-
fer this option), and on the other hand
a 3-year long Bachelor level, vocational
teacher education programme that is of-
fered in 20 towns. The one-year program
is a pedagogical programme based on a

professional bachelor degree whereas the
three-year program gives you a profes-
sional vocational teacher degree in which
the vocational studies are embedded with
pedagogical studies. Everyone that fulfils
the basic criteria is admitted and there is
no entrance exams or tests. The programs
give you eligibility to work as a VET
teacher in your field /specialty on upper
secondary level.

At OsloMet, the one-year program is a
practical pedagogical educational program
that focus on general vocational peda-
gogical and didactical competences. The
teacher students’ vocational and teach-
ing experiences form the base for learn-
ing processes. The studies require that the
students are active participants and con-
tribute with reflections and experiences on
teaching and guidance. It is compulsory
to participate in the common seminars.

The three-year program that is offered
within educational fields, such as elec-
tronics, health, service, food and restau-
rant, construction, technique and indus-
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trial processes, design and craft, empha-
size both general competences as well as in
depth vocational competences. The one-
year program consists of 60 days of prac-
tice in a vocational school, whereas the
three-year program is based on practice at
school (60 days) as well as in the voca-
tion (70 days). The bachelor program for
professional VET teachers in construction
consist of 60 ects in profession and 120
ects in specialty. The studies are concen-
trated on managing study processes with
a focus on pedagogical, professional di-
dactics.

The studies are built upon traditions in
which praxis-, problem-, experience-ori-
entations are central integrating reflec-
tion, analysis, group and individual work-
ing methods, in addition to multi-disci-
plinary working methods. The compe-
tences and learning, as well as profession-
al development is assessed through diaries,
and tests that can be project-, home-, or
school-based, oral or written depending
on the topic, task at hand or goals. Ac-
cording to some follow-up studies most
of the students who graduate as vocation-
al teacher from OsloMet acquire a job as
vocational teacher. The teacher program
qualifies to enter a master program in vo-
cational education, but very few apply di-
rectly after graduation, if at all.

Vocational teacher education at
Malmd University of Education
Sciences, Sweden

igher Education Diploma in Vo-
cational Education at Malmo
University in Sweden started in
the early 1980s and it has had different
admission requirements, diploma, length
and credits over the years. Since 2012 it
includes the vocational education 90 cred-
its during two years studies. 60 credits in-
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clude six courses in education sciences at
part-time (75 %) blended distance, inte-
grated with 30 credits in vocational teach-
er training at full-time (100 %) at a part-
ner school or within the students’ own
teaching position as non-qualified teach-
ers.

Admission to the vocational education
programme requires qualified and rele-
vant professional, validated skills and is
assessed in two steps. Entrance to voca-
tional teacher education demands docu-
mented experience. These documents at-
tached to the application consist of cer-
tificates/grades from education programs
or other professional skills relevant to the
vocational subjects.

The vocational teacher-students are
studying to become authorised vocational
teachers related to their own subjects and
profession in any of the 12 upper second-
ary school vocational programs in Sweden.
Approximately two-thirds of the teacher
students at Malmé University are work-
ing as vocational teachers without formal
pedagogical qualification. All of them had
been working for several years in their oc-
cupations, and only a few of them have
previously studied at university. As pro-
fessionals, they usually place priority on
their occupation. Therefore, their academ-
ic studies have been perceived challenging
for teacher students with new theoretical
and practical requirements on teaching
and pupils learning.

What is the content of vocational
teacher programme at Malmé
University?

Il course content in Vocational
Education programme constitutes
trong links between vocational
teacher training and education sciences.



The courses in educational sciences (60
ects) have learning goals related to social
relations, conflict management, teacher
leadership, schools” value base, learning
and development, curriculum theory, di-
dactics, assessment and special needs edu-
cation. In the final course, the teacher stu-
dents write a 12-credits school develop-
ment project in their vocational subject.

The course in vocational teacher train-
ing (30 credits) includes four courses dis-
tributed over 20 weeks during four se-
mesters. They have four learning goals
in progression between the courses. The
first goal is linked to the development ar-
ea of analysis and reflectivity. The second
goal is linked to the development area of
subject knowledge and didactic skills. The
third goal is linked to development area
of communicative and democratic leader-
ship. The fourth goal includes complexity
of teaching and involves students to do a
self-assessment related to their profession-
al development with a view to future vo-
cational teaching.

Which is the common thread in
the education in Malmo6?

he overall goal in the Vocational

Teacher Education programme is

to have a strong link between the
vocational practice and the ability in aca-
demic literacy, i.e. to read, write and speak
with a critical, scientific approach aligned
to the courses learning goals for the bene-
fit of teacher students learning and devel-
opment. The thread read includes: a) To
understand and critically read academic
texts and literature in different genres. b)
Be able to use abstract subject and occu-
pational texts and concepts in relation to
a specific vocational language. c) Be able
to put these texts in relation to other peo-
ple’s texts and arguments based on evi-

dence and critical approach.

The thread write includes: a) Planning
the teacher students’ writings by consid-
ering relevant ideas and experiences, con-
nected to relevant substance, and chang-
ing and organizing content according to
purpose and recipient. b) Transforming
text based ideas, concepts and other de-
scriptions into a scientific narrative text
/ story on the standards of sources and
references. c) Reflecting and critically re-
view texts and revise their own text into a
meaningful text/story.

The thread speak includes: a) to pres-
ent, argue and motivate in a logically and
clearly targeted way. b) Be able to ask au-
thentic and open questions that stimulate
thinking and different problem solving.
c) To explore questions based on research
findings, as well as more everyday views,
opinions and ideas based on claims, war-
rant, rebuttal and/or support from other
sources.

How is the professional progress
evaluated and how is learning
examined in Malmo?

he teacher students participate ac-
tively at blended distance learn-
ing courses both individually and
in groups. The courses they attend have
different course assignments, peer assess-
ments and more traditional examina-
tions. Teacher students peer learning ac-
tivities make use of digital tools that have
been investigated in several studies (Am-

hag, 2013).

The blended distance approach starts
every course. It consists of two or three
days at the university including a review
of course contents, lectures and assign-
ments. These days are followed-up with
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lectures at the university and/or online
webinars, face to face (F2F) and textu-
al chat communications. These chats can
be based on e.g. teacher trainers recorded
flipped classroom videos with pre-defined
goals and questions from the course lit-
erature. The teacher students also discuss
theoretical concepts from the course lit-
erature and sharing experiences between
teaching practices and professions, as well
as tutoring and scaffolding in the course
assignments. Some of the online webinars
are available for students to attend as per
their own needs and preferences through
flexible drop-in. A majority of the online
webinars are recorded and made available
in the teacher students’ learning manage-
ment system (LMS) to provide the oppor-
tunity to take a step back, reflect, self-as-
sess, and compare various contributions.
Moreover, the students’ are providing peer
feedback on fellow students’ text in the
LMS before the examinations.

The blended distance teacher train-
ing course offer the teacher students the
possibilities to work at their own speed
(Amhag, 2016). In their LMS, they can
download different course documents, lit-
erature and instructions, as well as folders
where they can post their written papers
and reflections during vocational training
as a kind of a portfolio (Amhag, 2017).
The teaching time is used more efficient-
ly and creatively and the teacher students’
interest and involvement increase, con-
tributing to better learning outcomes and
development, and the use of mobile tech-
nologies provide increased flexibility. The
homework on course literature and teach-
er trainer recorded flipped classroom vide-
os before scheduled lectures at the univer-
sity or online webinars F2F provide teach-
er trainers with better insight into teacher
students’ reading and writing abilities, as
well as different learning styles.
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Teacher educators are examining and as-
sessing the learning outcomes by both com-
pulsory written papers and oral presenta-
tions at the university or online webinars
F2E Moreover, at the end of the course,
there is a compulsory oral and written ex-
amination on a specific course content at
the university. The course is formative eval-
uated in the middle of the course in con-
junction during one lecture or online we-
binars F2E At the end of the course, the
teacher students will be assessed both ver-
bally and online if and how they have
achieved their learning objectives in rela-
tion to objectives, about the learning activ-
ities and their own participations, individ-
ually and collectively, as well as about the
examinations.

Review of the vocational
education at Malmé University

uring the spring of 2017 a ma-

jor review of the vocational teach-

er education was implemented.
The overarching aim of the review was to
analyse how constructive alignment and
progression was implemented in the pro-
gramme over four semesters. The review re-
sulted in the following concrete action or-
ders. Firstly, all Diploma goals in the na-
tional vocational education in the Higher
Education Ordinance (Hogskoleférordnin-
gen 1993) have to be included in the lo-
cal syllabi. Deficiencies were identified and
the local syllabi was revised in order to cov-
er all goals found in the Higher Education
Ordinance. Secondly, key concepts in the
Higher Education Ordinance such as criti-
cal thinking, ability to work independently,
profoundness, quantitative and qualitative
research methods, theory of science, gen-
der equality, empathetic competence were
inserted in the local syllabi. Thirdly, a crit-
ical overview of the teaching and learning
methods was realized.



Entry
require-
ments

Common
thread

Content

Progress
follow-up

Assessment

Results and impact of vocational
teacher education

n the following we attempt to synthe-
Itize the findings from our study of the
four examples (see also Table 3).

Both in Norway, Denmark and Swe-
den there are efforts to academize VET
teacher education, in an effort to upgrade
VET teacher quality, status and attractivi-
ty (author’s interpretation). The challeng-
es when introducing academic studies for
practitioners, who do not have prior ex-
perience of university studies, have been
challenging in both Sweden and Den-
mark. Peer learning is stressed in Swe-
den and Finland while working life and

SWEDEN FINLAND
Qualified Bachelor/master
professional 3-5 years work-e
Certificate

competences are at fore in Norway and
Finland. Some Nordic countries, such
as Sweden and Norway use both forma-
tive and summative methods, others only
formative. Flexibility and individual study
paths are emphasized both in Denmark
and Finland. At the same time active par-
ticipation, and sharing is stressed. Ethics,
democratic leadership and active citizen-
ship are emphasized in Finland, Sweden
and Denmark.

Discussion
general analysis considering future

needs for developing vocational teach-
er education programmes with the logic

I n the following we will present a more

NORWAY

No entry exam
Basic criteria

DENMARK

Motivational letter
Ac. transcript,

To plan, transform
Present, Reflect
Inquire, Understand
Argue, Peer learning

Education science

linked with teaching
Didactics

Democratic leadership
Professional development

Reflection, self-ass.
Peer assessment
Active participation
Sharing

Formative and
summative assessment
Webinars, written and
oral presentations

PDP (personalized)
Peer-group
Teacher training
Working life level.

Pedagogy
Working life
Competence
Counseling

Ethics, democracy

Reflection, self-ass.
Peer assessment
PD talks (3)
Sharing

Formative
Portfolio
Written papers

work-e
Experience and practice | Academic
Teacher training Individual educational
Vocational pedagogy profile
Professional didactics Personal integrity
Counceling

Competences
Professional knowledge
Work technology
Working life

Research methods

Reflection
Contribution

Active participation
Sharing

Projects

Diaries

Home or school
based tests

Teaching and learning
Scientific theory
Educational planning
Didactics

Active participation/
citizenship

Graduation project
Reflection on own
teaching pedagogy
and didactics by
scientific theory

Self-assessment
Log

Note: work-e= work experience, Ac. transcript= academic transcript, PD=professional development
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that what is relevant in the future of VET
is also relevant for future vocational teach-
ers. According to the OECD (2017), up-
per secondary education aims to prepare
students to enter further levels of educa-
tion or the labor market, and to become
engaged citizens. In many countries, this
level of education is not compulsory and
can last from two to five years. It is cru-
cial, to provide education of good quali-
ty that meets the needs of society and the
economy. Graduating from upper second-
ary education has become increasingly im-
portant in all countries, as the skills need-
ed in the labor market are becoming more
knowledge-based, and workers are pro-
gressively required to adapt to the uncer-
tainties of a rapidly changing global econ-
omy. (OECD, 2017.)

The challenges regarding profession-
al future needs and skill requirements in
the Nordic countries, are highly relevant
also for the schools of vocational teach-
er education, i.e. how to develop voca-
tional teacher education in order to en-
hance employability, continuous knowl-
edge development and active citizenship.
These are difficult tasks to be met, but it
seems that the Nordic vocational teacher
educations all embed future competenc-
es, diversity, and lifelong learning in their
programmes involving continuous devel-
opment and professional growth. Further-
more, ongoing transversal/emotional skill
self- and peer- assessment practices (Isacs-
son, 2017) as well as practices to combine
theory and practice are on the teacher ed-
ucation programmes agenda.

Finland’s VET education has been suc-
cessful in creating an educational system
with no dead ends. Despite this fact in
Finland only 41 % completed tertiary
(higher education) education in 2016
according to OECD (2017) indicators,
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whereas the corresponding percentage in
2005 was 38 %. In Denmark the respec-
tive shares were 29 % in 2000, 40 % in
2005, and 46 % in 2016. Norway’s equiv-
alent figures were 41 % in 2005 and 49
% in 2016. Sweden has raised its figures
from 37 % in 2005, to 47 % in 2016. In
contrast to the other countries Finland is
lagging behind despite the efforts put in
upper secondary graduates’ eligibility for
tertiary education. In Finland, however,
49 % of the 25-34 years old have com-
pleted diplomas from upper secondary ed-
ucation, whereas in Denmark the respec-
tive percentage was 38 %, in Sweden 36
%, and in Norway 33 % (OECD, 2017).
According to OECD (2017) the unem-
ployment rates correlate directly with the
educational background, i.e. the higher
the educational level, the lower the un-
employment rates. Hence, from a politi-
cal point of view stressing higher educa-
tion and continuous competence develop-
ment seems relevant.

In Finland the increased popularity of
VET together with the changing work-
ing life and competence requirements
create new demands on VET (Laukia,
2013). This has been taken in consider-
ation by the vocational teacher education
by stressing personalization, competenc-
es, multi-disciplinarity, working life needs
and peer group mentoring. Moreover, this
has meant giving emphasis to, pedagog-
ical methods, ethics, values, and contin-
uous personal, professional and working
life development. In Sweden, the inter-
est on the part of trade and industry in
being involved in defining employabil-
ity in relation to education and compe-
tence requirements has increased (Olofs-
son & Persson Thunqvist, 2014). In the
Malmé vocational teacher programme the
learning outcomes will be at fore in the
future, perhaps better reflecting working



life competence requirements. In Den-
mark the dual system supports the tran-
sition of the student of the labor market,
but at the same time diverts them from
progression to the tertiary level (Shav-
it & Muller, 2000). The Danish VET is
quite successful at providing employment,
but has failed to develop access to high-
er education (Jorgensen, 2014), nowadays
though offering an eux-programme that
entitle vocational students access to high-
er education. According to the latest 2017
OECD (2017) indicators report, howev-
er, Denmark has overall performed well

in this respect, as completed tertiary edu-
cation has risen from 29 % in 2000 to 46
% in 2016.

In Norway offering an easy transition
both to the labor market and to higher ed-
ucation is strongly linked to the question
of prestige and vice versa. Prestige is al-
so connected to the question of inclusion.
Simultaneously strengthening the condi-
tions for completion among weak learn-
ers and the prestige of VET among strong
learners has traditionally been seen as a
main challenge for VET systems based
on apprenticeship (Lutz, 1994). This is a
common challenge for all countries that
cannot be solved, at least not with tradi-
tional school-based methods. The voca-
tional teacher students and trainers should
be aware of these challenges, and encour-
age teacher students to develop methods,
networks, projects and models to prevent
drop-outs.
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