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Tiivistelmä

Suomalais-brasilialainen VET Teachers 
for the Future -koulutusohjelma jär-
jestettiin Hämeen ja Tampereen 
ammattikorkeakouluissa vuosina 2014–
2016. Ohjelman tavoitteena on valmentaa 
osallistujia tuottamaan yhteisöllisesti uu-
denlaisia koulutusratkaisuja Brasilian alu-
eellisiin ja kansallisiin haasteisiin. Opettaja 
Carolina Corado valmistui pilottikoulutus-

ohjelmasta vuonna 2015 ja on siitä lähtien 
kehittänyt oppijakeskeisiä pedagogisia me-
netelmiä, joissa kestävä kehitys, opiskelijoi-
den sitouttaminen ja yhteisön palveleminen 
ovat keskeisessä roolissa. Hänen viimeisin 
oppimisprojektinsa ”#disque108” keskittyy 
viidenteen kestävän kehityksen tavoittee-
seen ”Sukupuolten välisen tasa-arvon saa-
vuttaminen sekä naisten ja tyttöjen oikeuk-
sien ja mahdollisuuksien vahvistaminen”. 
Projektin pedagogiset käytänteet pohjautu-
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vat VET Teachers for the Future -ohjelmaan. 
Monikansalliset opettajankoulutusohjelmat 
voivat osaltaan edistää tietoa ja osaamista 
kestävän kehityksen tavoitteiden toteutta-
miseksi tukemalla opettajia pedagogisten 
käytänteiden kehittämisessä ja koulun ja 
yhteisön yhteistyön vahvistamisessa.

Avainsanat: monikansallinen koulutus, 
ammatillinen opettajankoulutus, kestävän 
kehityksen tavoitteet 

Abstract

The Finnish-Brazilian VET Teachers for the 
Future programme was organised at Häme 
(HAMK) and Tampere Universities of Ap-
plied Sciences (TAMK) in 2014–2016. The 
goal of the programme was to coach the 
participants to collaboratively rethink and 
design education to respond better to their 
on-going regional and national challeng-
es in Brazil. MSc Carolina Corado graduat-

ed from the pilot programme in 2015 and 
has since developed student-centered ped-
agogical practices having sustainability, 
student engagement and serving the com-
munity as her leading principles. Her lat-
est project “#disque108” concentrates on 
SDG 5 “Achieve gender equality and em-
power all women and girls”. The pedagogi-
cal approach of the project is based on the 
VET Teachers for the Future programme. 
Transnational training initiatives like the 
VET Teachers for the Future may advance 
the knowledge and the competence for 
sustainable development implementation 
by supporting teachers to proactively de-
velop their pedagogical practices and by 
strengthening the school-community col-
laboration.

Keywords: transnational education, voca-
tional teacher education, sustainable devel-
opment goals 

Introduction

T
he School of Profes-
sional Teacher Educa-
tion from Häme Uni-
versity of Applied Sci-
ences (HAMK) has 
cooperated in voca-
tional teacher training 
with Brazil since 2014. 

The teacher training programmes vary 
in their duration, curriculum and objec-
tives from a one-week intensive training 
to several years’ professional development 
programmes in pedagogical competence 
development. The programmes are de-
signed, implemented and monitored in 
Finnish-Brazilian co-operation, and prac-
titioner research is conducted on develop-
ment work (Global Education Research 
and Development, n.d.).

The Finnish-Brazilian VET (Vocational 
Education and Training) Teachers for the 
Future professional certificate programme 
was organised at HAMK and Tampere 
University of Applied Sciences (TAMK) 
in 2014–2016. The programme was im-
plemented in co-operation between Finn-
ish and Brazilian educators. Altogether, 
106 participants scored 30 ECTs in the 
programme. The programme participants 
were professional teachers from the Brazil-
ian Federal Institutes for Education, Sci-
ences and Technology. The Federal Insti-
tutes offer basic, vocational and techno-
logical education nationwide and support 
regional innovations and collaboration 
between education and the world of work 
(Instituto Federal Rio Grande do Norte, 
n.d.). The programme participants repre-
sented diverse fields of education, for ex-
ample biology, chemistry, biotechnology, 
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agricultural engineering, agronomy, com-
puter science, mathematics, linguistic, ed-
ucational sciences and business adminis-
tration.

The goal of the programme was to coach 
the participants to collaboratively rethink 
and design education and learning envi-
ronments to better respond to on-going 
regional and national challenges in Brazil 
(Ryymin, Kunnari, Joyce, & Laurikainen, 
2016). The emphasis of the programme 
was on the paradigm shift from teach-
er-centered to student-centered pedagogy 
and local development work. 

The VET Teachers for the Future pro-
gramme was a transnational training, an 
arrangement in which courses or pro-
grams offered by an educational institu-
tion based in one country are delivered to 
students located in another country (Zig-
uras, 2003; Alam, Alam, Chowdhury, & 
Steiner, 2013). In this challenging setting, 
the aim was still to develop and scale con-
text-appropriate educational solutions 
and innovations in Brazil instead of edu-
cational borrowing or “educational tour-
ism” (Oates, 2015, p. 2) in Finland. 

The VET Teachers for the Future pro-
gramme is one of the initiatives of Fin-
land and Brazil to promote Sustainable 
Development Goal 4, to “ensure inclusive 
and equitable quality education and pro-
mote lifelong learning opportunities for 
all”, and especially its target 4C “By 2030, 
substantially increase the supply of quali-
fied teachers” (United Nations, n.d.).

Local solutions for sustainable 
education in Brazil – A case of 
empowering women and girls by 
“#disque180”

MSc Carolina Corado graduat-
ed from The VET Teachers for 
the Future -pilot programme 

in 2015. Since then, she has been devel-
oping student-centered pedagogy in her 
institution and implemented an engaging 
learning project every year, where sustain-
ability, participatory design, student acti-
vation and serving the community have 
been leading principles. She has also been 
working as a pedagogical developer of 
teacher in-service training programmes 
for Instituto Federal de Educação, Ciên-
cia e Tecnologia do Rio Grande do Norte 
(IFRN). In 2017, she received a remark-
able award “O Prêmio Professores do Bra-
sil” in her state given by the Brazilian 
Ministry of Education regarding the rec-
ognition of inspiring and innovative peda-
gogical practices of public school teachers 
that contribute in a relevant way to raise 
the quality of Basic Education in Brazil 
(Ministério da Educação Brasil, n.d.). 
MSc Carolina Corado was recognized for 
her fun and challenging student-centered 
strategies, in which physical, emotional 
and mental well-being is paramount to 
the success of the learning process.

The IFRN campus Natal Cidade Alta 
is located in one of the poorest areas of 
Natal, Rio Grande do Norte state, Bra-
zil. As in most of the Brazilian Federal In-
stitutes for Education, Sciences and Tech-
nology, the vocational education is com-
bined with the general upper secondary 
school as a four-year vocational integrat-
ed course. Among the courses offered by 
IFRN, the vocational multimedia course 
gives students competencies in technical 
and visual media production and commu-
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nication, highlighting ethical, social and 
political responsibility. Last year, MSc 
Carolina Corado taught biology I mod-
ule (5 ECTs) to 54 students of a vocation-
al multimedia course. The age range was 
from 16 to 18 years.

One of the biology modules facilitated 
by Corado was “Sexuality and human re-
production” that lasted for 8 weeks from 
November to December 2017. Under this 
topic, she initiated a new, community-en-
gaging learning project with students. At 
first, she guided students to familiarize 
themselves with United Nation’s Sustain-
able Development Goals (SDGs) and in 
small groups discuss what should be the 
most important focus of learning today, 
in this institution and in this communi-
ty, under the frame of the references of 
SDGs. (United Nations, n.d.)

After mindful conversations, the stu-
dents concluded that they would like to 
focus on the SDG Nro 5: “Achieve gen-
der equality and empower all women 
and girls”. They had an idea to develop 
an awareness raising campaign based par-
ticularly on the target 5.2: “Eliminate all 
forms of violence against all women and 
girls in the public and private spheres, in-
cluding trafficking and sexual and other 
types of exploitation” (United Nations, 
n.d.). To support their collaborative de-
cision-making, the students sought data 
released by the Brazilian Ministry of Hu-
man Rights (2016) about the reports of 
violence against women. 

The main goal of the campaign was to 
share the knowledge with the school and 
local community members in order for 
them to be able to recognize abusive situa-
tions and how to proceed in case those are 
witnessed, experienced or both. The cam-
paign was implemented in three phases: 

1) dialogue and problem-based collabora-
tive creation of multimedia awareness ma-
terial, 2) implementation and dissemina-
tion of the awareness raising material, and 
3) assessment of the campaign, the process 
and its results.

An important part of the campaign was 
to disseminate awareness of the toll-free 
number 180 for reporting any sort of sex-
ual harassment or violence. The number 
was created in 2005 by the Brazilian Sec-
retariat of Policies for Women (Presiden-
cy of the Republic Brazil, 2005) to serve 
as a direct channel and knowledge base 
about women´s rights and public services 
throughout the country. In March 2014, 
the number 180 became an anonymous 
incident reporting hotline with the capac-
ity of sending those cases to Public Secu-
rity with a copy to the Public Prosecutor 
of each state. (Ministério dos Direitos Hu-
manos Brasil, 2018.) Thus, the students 
named their awareness raising campaign 
after the number 180 with the hashtag 
“#disque180” (#dial180 in English). The 
hashtag and information were published 
online and via printed material. In order 
to enrich the students’ campaign and to 
deepen their knowledge of wellbeing, the 
campus psychologist and medical doctor 
were invited to students’ project meetings 
to discuss sexual and other types of ex-
ploitation. 

In the assessment phase, the students 
had the opportunity to evaluate the pro-
cess and its results, as well as their col-
laborative learning. The students experi-
enced that they had learned more than the 
study goals of the module; furthermore, 
they had learned several lifelong learning 
skills, such as co-operation, communica-
tion and problem-solving. According to 
the feedback survey, it was very important 
for them to work under the theme they 
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felt important and topical. They were also 
very gratified that they had the opportuni-
ty to serve their community and manifest 
the leadership of positive change. Many of 
them stated they would get involved and 
take action that would continue through-
out their lives:

 
“I realized how many things there are, 
prejudices and lack of knowledge about 
many types of violence, abuse and dis-
comfort felt by women. I think the most 
frightening thing was realizing that 
there are still women who do not under-
stand they can say ‘no’ at any time, and 
this was shocking. I thought the idea of 
our intervention was great, because this 
change of mindset begins on our cam-
pus.” (A 17-year-old male student)

“I could observe that there is not much 
discussion about these themes among my 
friends, sometimes we talk about it, but 
always for a little while. I was able to 
understand that discussing machismo, the 
types of violence that occur in a family, 
school and work environment are subjects 
that will permeate my whole life, and 
knowing about this subject helps me to 
identify situations that may occur to me 
or to close friends.” (A 16-year-old female 
student).

The pedagogical approach and learning 
methods including student guidance and 
assessment in the “#disque180” campaign 
were based on the Finnish-Brazilian VET 
Teachers for the Future programme.

Reflection

According to UNESCO (2015, p. 
20), sustainability is understood as 
“the responsible action of individ-

uals and societies towards a better future 
for all, locally and globally – one in which 

social justice and environmental steward-
ship guide socioeconomic development”.

Sterling (2014) illustrates that the ed-
ucation for sustainable development can 
occur at different forms of engagement 
referring to curriculum orientations orig-
inally presented by Miller (2007) in the 
context of pre-tertiary education. Firstly, 
by acquiring basic sustainability knowl-
edge (transmissive), secondly, by reflec-
tion about the acquired knowledge (trans-
actional) and thirdly, by creative engage-
ment and the epistemic change in which 
the mindset moves towards a more ho-
listic, connected, agile and open outlook 
(transformative). It is important that ed-
ucation for sustainable development goes 
towards transformative practices. As the 
“#disque180” campaign revealed, the in-
clusion of sustainable development into 
teaching and learning can turn the focus 
of the educational process to the promo-
tion of social justice and improvement of 
quality of life for people, addressing basic 
human needs and linking local and glob-
al actions.

The students experienced that their 
campaign made a difference in their com-
munity. Also the World Bank (2018, p. 
206) has found out that sustained educa-
tional development requires strong part-
nerships between schools and communi-
ties. Especially when incentives for sys-
temwide development are weak, local ac-
tion can be a substitute. Local innovations 
and initiatives can harness new approach-
es to solve complex challenges and have 
full possibilities to influence policymak-
ing and redesign public services (United 
Nations Development Programme, 2018, 
p. 6).

Educational co-operation between 
Brazil and Finland continues. The spin-
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off of the VET Teachers for the Future 
programme is Finnish Teacher Trainer 
Diploma, which in turn produced Bra-
zilian teacher in-service training innova-
tion “Brasileiros Formando Formadores” 
(Amado, 2017).

Many countries face increasingly simi-
lar global difficulties (unemployment, in-
equalities, climate change etc.) and there 
is now a call for universality and integra-
tion as essential features of development. 
Universality implies that all countries will 
need to change their development path, 
each with its own approach and accord-
ing to its own circumstances (UNESCO, 
2015, p. 88).

Successful sustainable development 
agenda requires global partnerships built 
upon a shared vision, goals and capacity 
building. Transnational training initia-
tives like the VET Teachers for the Future 
programme may advance the knowledge 
and the competence for sustainable devel-
opment implementation by supporting 
teachers to actively and proactively devel-
op their pedagogical practices towards an 
innovative education and by strengthen-
ing the school-community collaboration. 
Sustainable partnerships, as the one be-
tween Brazilian and Finnish educational 
institutes briefly described in this report, 
are important to advance the thinking, 
the tools and the actions that can lead to a 
sustainable development pathway, imper-
ative for the 21th century. In the future, 
it is critical to study the effectiveness and 
impacts of global co-operation in the field 
of education and monitor the scaling of 
learning. 

Transnational education is always dia-
logical by nature and a reciprocally inspir-
ing learning process.  The VET Teachers 
for the Future programme has taught its 

Finnish partners that vocational educa-
tion and training is not only a response to 
changes occurring in economics – it is also 
about empowering people with innovative 
learning methods, knowledge and skills so 
that they can themselves be catalysts for 
community change, as it was revealed in 
“#disque180” campaign. 

References

Alam, F., Alam, Q., Chowdhury, H., & Steiner, T. 
(2013). Transnational Education: Benefits, Threats 
and Challenges. Procedia Engineering, 56, 870–874.

Amado, J. L. (2017, October 28). The FiTT Ex-
perience Produced the Out Of the Box Curriculum 
for the Future Teachers [Blog post]. Retrieved from 
https://blog.hamk.fi/global-education/the-fitt-expe-
rience-produced-the-out-of-the-box-curriculum-for-
the-future-teachers/

Global Education Research and Development. 
Häme University of Applied Sciences. (n.d.). Re-
trieved from https://www.hamk.fi/research/profes-
sional-excellence/global-education-research-develop-
ment/?lang=en#1534134819104-4a563f79-0957

Instituto Federal Rio Grande do Norte. (n.d.). 
Retrieved from http://portal.ifrn.edu.br/

Miller, J. P. (2007). The holistic curriculum (2nd 

ed.). Toronto, Canada: OISE Press.
Ministério dos Direitos Humanos Brasil. (2016). 

Secretaria Nacional de Políticas para as Mulheres. Bal-
anço anual 2016. Retrieved from http://www.spm.
gov.br/assuntos/violencia/ligue-180-central-de-aten-
dimento-a-mulher/balanco-anual-180_2016.pdf

Ministério dos Direitos Humanos Brasil. (2018). 
Central de Atendimento à Mulher. Retrieved from 
http://www.spm.gov.br/ligue-180

Ministério da Educação Brasil. (n.d.). Prêmio Pro-
fessores do Brasil. Retrieved from http://premiopro-
fessoresdobrasil.mec.gov.br/resultado/rn

Oates, T. (2015). Finnish Fairy Stories. Cam-
bridge: Cambridge Assessment. Retrieved from 
www.cambridgeassessment.org.uk/Images/207376-
finnish-fairy-stories-tim-oates.pdf

Presidency of the Republic Brazil. (2005). Special 
secretariat for policies for women. National plan of pol-
icies for women. Retrieved from http://www.spm.gov.
br/sobre/publicacoes/publicacoes/2004/plano_in-
gles.pdf

Ryymin, E., Kunnari, I., Joyce, B., & Laurikai-
nen, M. (2016). Networked Expertise Empower-
ing Brazilian Teachers’ Professional Development 

Ammattikasvatuksen aikakauskirja 20 (5), 98 - 104/ISSN 1456-7989/© OKKA-säätiö 2018/www.okka-saatio.com



104

and Pedagogical Change. International Journal for 
Cross-Diciplinary subjects in Education, 7(2), 2755–
2760. DOI: 10.20533/ijcdse.2042.6364.2016.0375

Sterling, S. (2014). Separate Tracks or Real Syner-
gy? Achieving a Closer Relationship between Educa-
tion and Sustainable Development. Journal of Edu-
cation for Sustainable Development, 8(2), 89–112.

UNESCO. (2015). Rethinking education. Towards 
a global common good? Retrieved from http://down-
load.ei-ie.org/Docs/WebDepot/UNESCOReport_
RethinkingEducation.pdf

United Nations. (n.d.). Sustainable Development 
Knowledge Platform. Retrieved from https://sustain-
abledevelopment.un.org/sdgs

United Nations Development Programme. 
(2018). Moon shots and puddle jumps. Innovation Fa-
cility. 2017–2018 Year in Review. Retrieved from 
http://www.undp.org/innovationreport

World Bank. (2018). World Development Report 
2018: Learning to Realize Education’s Promise. Wash-
ington, DC: World Bank. DOI:10.1596/978-1-
4648-1096-1

Ziguras, C. (2003). The impact of the GATS on 
transnational tertiary education: Comparing experi-
ences of New Zealand, Australia, Singapore and Ma-
laysia. Australian Education Researcher, 30(3), 89.

Ammattikasvatuksen aikakauskirja 20 (5), 98 - 104/ISSN 1456-7989/© OKKA-säätiö 2018/www.okka-saatio.com




